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JOSEPH KI-ZERBO (1922-2006) — SELF MADE DEVELOPMENT"

by Amadé Badini, University of Ougadougou, BurkinaFaso

Professor Joseph Ki-Zerbo is undeniably one ofcttneemporary African thinkers who have marked their
epoch.

He is a classical intellectual moulded by the Fhreschool and university system during the colopgiiod
who experienced in mind, body and intellect the rig® of the various abuses that colonization—its
rationale, objectives and methods—inflicted upoa &irican, especially Black African, peoples aftee
turn of the century and even before. His keen ames® of his origins, his commitment to his couratng
people, his gratitude to his continent and thengfrohealthy spirit of revolt smouldering within him
combined to make him a leading activist in thedyedays of the national and African liberationugigles—
though this constant activism was nurtured by thewkedge he had acquired in the colonial education
system.

Ki-Zerbo is a true scholar indeed. He holds an gafién in history and graduated from the Institafe
Political Studies in Paris. Already at the time twf studies he personified the transdisciplinaoty
‘indisciplinarity’ (Edgar Morin) that later becantke epistemological backdrop of the approach ticAf
development issues that he was to advocate. ‘Kripel®f only one science amounts to possessing nase’
Descartes wrote in Rules for the direction of thadnKi-Zerbo has always understood this and made i
way of life. He is a passionate reader and has shavsustained intellectual curiosity about tradigib
African, Burkinabé and Samo life and wisdom; theave been for him an inexhaustible, stimulatmgce
of knowledge and inspiration for current emantigrastruggles and for further development.

After finishing his studies Ki-Zerbo remained trizethe spirit of his generation of intellectualgdatid not

fall into the role of one who sits back, affectitalg but passively extolling the folksy virtues Africa,
while self-importantly resting on the laurels bestd by the former colonial rulers. On the contrarg,
understood very quickly that, far from being an émdtself, the knowledge he had acquired was ot &
weapon, a means of participating alongside thecAfripeoples in their struggle for development. éuatjat
placed an additional responsibility on his shettdand though he had learnt ‘at the White Marfest to

‘win without being right’ (Cheikh Hamadou Kane), stirred his conscience. As someone who had been
lucky enough to go to school, he felt a moral, atrgacred duty to repay the debt he owed to histcpu
Ki-Zerbo is an African scholar and activist par etkence.

It would be tedious in a text such as this to thltestock Ki-Zerbo's life's works and thinkinggspecially
as he is still alive and has many more stringsisobow. Rather, we shall attempt, at least inifiatb
describe his role as one of the outstanding edugatiheoreticians and practitioners of contempo#drica.

As if to bear out the saying that ‘no one is a petpin his own land,” Professor Ki- Zerbo is betaown
and appreciated abroad as an eminent, highly atgtil/scientist and specialist of African histanywhich
he is an authority, than in his native Burkina Fé®omerly Upper Volta).. Yet, he stands as a sylicbo
figure of contemporary Black African struggles anchis own country has almost legendary statugjrcas
his aura, omnipresent if sometimes discreet, oé¢hegreat events of Burkina Faso public life.

! The following text was originally published in 19 Prospects: the quarterly review of comparative edion (Paris, UNESCO:
International Bureau of Education), vol. XXIX, né, 1999, p. 615-627. Ki-Zerbo passed away in 2006t cannot be taken into
account in this text. The original title was “ JOSEKI-ZERBO ( 1922-).

The title is taken from a good translation of anawative expression in French by Ki-Zerbo: “Le déppement clés en téte” (‘self-
made development’, literally ‘the keys to developingre in our head’). This was the title givenRypfessor Ki-Zerbo to the papera
natte des autres (pour un développement endogen&frieque) [Other people’s mats (for an endogenous developrimerfrica)],
published in 1992, p. 3 — 67,.iproceedings of the symposium of the Research CéatieEndogenous Development (CRDE), Bamako,
1989. Paris, CODESRIA/Karthala.
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Ki-Zerbo has always been present in the nationktiqgad arena, in particular through the Nationabération
Movement, the party he set up in 1958. He has tijrec indirectly influenced the course of everggher
quietly, masterminding developments from behindgbenes, or taking a bold public stance as a coadlin
(if not always convincing) political player duringe infrequent periods of various length when, ksato
democratic trends, political struggles and debtiek place in the open.

Like most of the intellectuals of his generation;4€rbo is a politician but he is also and primard
theoretician, a player in and fervent advocate foicAn history, about which he has worked hardrtiighten
major intellectual circles, especially in Europdstdry as an academic discipline has served asstaat
paradigm in his extraordinarily full intellectudfd and in the invariably bold positions he hastakn all the
fundamental issues of the day concerning his centirand his country. These include political and
development matters but, above all, education, iclwhe has made important theoretical and prdctica
contributions.

The full and impressive variety of his work as afridan historian and activist during the years of
decolonization helps to provide a deeper insigtat the theoretical and practical contributionttkkaZerbo
has made to education in Africa.

Intellectual hallmarks of his thought

From the outset, one question about Ki-Zerbo'sllieteual life and, more specifically, his thinkinon
education persists: what are the origins of histaace on the idea of ‘thinking for oneself’ tina&t argues is
the prime basis for all authentic human action laasl special validity for Africa? The answer canfund
in his personal history, the education he receiverh his traditional society, his clear prefererfor the
classic authors of Western literature (ancient ygalosophy and Enlightenment thought), the gremtephe
takes in belonging to the continent that was omeedradle of humanity and the impact of the histdri
process of decolonization. These seem to be #ia determinants of his intellectual and socialitps,
which may be summed up as a plea for Black Africdésitity, independence and freedom.

Ki-Zerbo can be said to have internalized early-hpps in reaction to the dominant ideology with its
particular perception and treatment of Africa arffddans—Kant's Enlightenment maxim: ‘Sape aude! élav
the courage to use your own understanding!” (Whagrilightenment?). The maxim that one must always
think for oneself, in other words refuse the ir@sgibility of servile acquiescence and, insteaduag the
responsibility of reasoning independently, firdgression in the constant drive to seek withinsetfeand

by oneself the touchstone of truth and the pathwagsnancipation.

Hence Ki-Zerbo’s aversion to emulation and to ‘keyl or ‘ready-made’ development and his advocakcy o
the spirit of creativity, imagination and ‘self-m&lddevelopment, that is, endogenous developmenicéie
too, his apparently contradictory position, thamsofind hard to explain, in seeking both to respeal to
call upon tradition (the past, customs or reatmesdom) and to make the necessary leap intorikaawn.

It is true that he regularly stresses the impogasfoviewing the past as a mere frame of referémé® taken
into consideration only insofar as it places indials in relation to their ‘roots’ and encouraglsnt to
realize ‘from whence they come’ in order to knovhare they are going’ and ‘how to get there’.

Depending on the political, historical and culturahtext of people’s lives and the extent to \liitey are
driven by the need to wage an ongoing fight for eciation, the issue at stake is to make individua
African pupils or researchers aware that they apmble of thinking and that ‘thought can only elep by
itself’. All development is from the self to thelfs¢his is the essence of the Socratic spirit geghin making
each person discover his or her power and wéealfbre seeking it in others, whether they be psafesor
foreign powers.

Ki-Zerba's insistence on this approach as a necgssarting point for any reflection or useful actishould
not obscure the fact that the above-mentioned adittion is only apparent. Ki-Zerbo is well awahatt
people, as he stresses, must avoid locking thesséito the straight-jacket of Kant’s ‘logical egoi’ that
he asserts encourages them to ‘think alone’, to towards, be blind to all else and isolate themeselin
solitary subjectivism— even though the author oftkapology does recognize that ‘thinking under itoa
rule of a foreign power amounts to not thinkingalit The current historical situation rules ouitsttkind of
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extreme, and so does objective thought, i.e. triitbse who do not verify their opinions and who rm
come into contact with others and compare theiwsiare unable to arrive at truth and thus to cbute to
their own critical reflection and their own devefognt or that of their country. The exercise of fie® of
thought is indeed a personal matter but evenismibt a private matter. It is a public matter.

The contradiction nevertheless persists, abovenaltultural and psychological terms: today’'s Africa
intellectual is, deep down, a person of contradiGtiost between traditional roots that are slippiut of
reach and a future that is both filled with uncetta and slow to arrive because the present itsel
problem. At least Ki-Zerbo has had the merit of ramkledging this and experiencing it, hot merelyain
sentimental way but in practice and in his thinkorg politics and education, as his academic trgiis a
historian predisposed him to do.

Ki-Zerbo’s direct involvement in the field of eduma began with his professional career as a histor
teacher. After passing the agrégation in 1956 abglt at the Lycée Buffon in Paris, the Lycée Ruotim
Orléans and the Lycée Van Vollenhoven in Dakar égal) before going on to the Lycée Donka in Conakry
(Guinea) (1958-59) and finally, the Lycée Philigfieda Kaboré in Ouagadougou (then Upper Volta).

Of these milestones in his career, his short sta§anakry, the capital of Sékou Touré’s Guinea,ithsome
attention for obvious reasons. He was one of thell@ttual patriots who, in a surge of militant pan
Africanism, rallied to the banner of Guinea asejected the French constitution on 28 SeptembeB.195
France immediately subjected Guinea to reprisaishfaving said ‘No’ to the referendum proposed by
General de Gaulle. All French key personnel, manyteom were teachers, were subsequently recalled. F
these young revolutionary intellectuals it was agjion of asserting their solidarity with the Guine
Democratic Party and the people of Guinea, thairimperialist outlook and their determinationwork to
achieve genuine African independence.

But very soon President Sékou Touré (Tenaille, 1979193-95) made life difficult for them. He was
terrified of intellectuals who he rightly or wrogtonsidered ‘counterrevolutionaries’, ‘agents tod Fifth
Column armed by international imperialism’, who wehere to destabilize his government and subvsrt h
revolution. He may not have been altogether wrawgn though there were instances of clear ovetiogac
and misjudgment. As a result foreign key personeey soon returned to their countries while som@é&an
intellectuals chose to go into exile.

Ki-Zerbo spent only one year in Guinea and evehtuat 1960, returned home to newly ‘independent’
Upper Volta, a country that certainly needed hist as much. The school enrolment rate in Upperaols
barely 4% and there was a critical shortage ofpgengonnel at all levels of national life. Everythistill had

to be done for this ill-treated former colony tlaatbest had been used for the development of neighty
colonies in a way, of course, that suited the adts of the colonial power.

In the field of education in particular, two maihatlenges urgently needed to be resolved: the teed
increase educational provision (by building childseschool structures and by setting up teachémimg
colleges) and to improve the quality and efficiemfyan education system that was a faithful reptitthe
colonial school system. To break with this modes$wiéficult for both objective and subjective reaspeven
though such a break was— and, alas, still is—ssary.

After the unhappy experience in Guinea, Ki-Zerbo-theat time the only holder of an agrégation in Upper
Volta and for this respected in his country—comedthimself fully to the renewal of education in 8.
The aim to which he was to dedicate his entirevifes to promote genuine and harmonious developfoent
the benefit of the peoples of Africa and his counfro this objective, he has participated in thanting of
the future cadres that the country has needed alhaheed, contributed to the definition and laterthe
provision of democratic education, which he seethadriving force of the development and emanajpat
of peoples, and played a key role in inter-Afrigastitutions and international forums for which edtion
and culture are crucial concerns (OAU, UNESCO aMQEF).

In Upper Volta he became successively, and oftenutatively with his teaching duties (at the secagda
school and later at the Higher Education Centr®wdégadougou), Chairperson of the National Commnmissio
for UNESCO, Schools Inspector and finally Direct®eneral of National Education. At the African and
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global levels, he was Chairperson of the Historg #mchaeology Committee of the First Congress of
Africanists in Accra in 1962, member of the burefthe Congress of Africanists (1962—69), Chairpersf
the Symposium on the African Encyclopaedia (1968) Chairperson of the Advisory Commission for the
Reform of University Curricula in French-speakinriga. Later, he was one of the originators andfitst
Secretary-General of the African and Malagasy Cibwrt Higher Education (CAMES) (Ki-Zerbo, 1978,
back cover). Through the standardization of higddwcation curricula and the common definition afeea
promotion conditions for university teachersstimter-African institution contributes to the asbément of
African unity through education. The present lisKéZerbo's responsibilities is far from exhaugivhe is a
man who knows education in Africa ‘inside out’, Wwitts problems and their causes, and has not &dish
putting forward proposals to resolve these issues.

As we can see, the epistemological benchmarksaiégsor Ki-Zerbo’s thought are self-confidence base
‘self-knowledge’, ‘thinking by oneself for oneselfi sound understanding of otherness, criticareefse to
the past and the irreplaceable importance of rebdaaised on popular African wisdom. It is, therefarot
difficult to see why he ascribes so much imporéatoceducation, in the full sense of the term, arae he is
with his conviction that ‘the key factors of Africgpromotion’ are ‘education and training’ and ‘Afain
unity’ (Ki- Zerbo, 1978, p. 632).

Education theory and practice according to Ki-Zerbo

Ki-Zerbo seems to have adopted a systemic apprivabbth his thinking and his proposed action: ragul
linkage between theory and practice; interdeperel&stween the past, the present and the futurkbalg
and integrative perception of man and developrmemd; the adoption of a unitary approach by the Afric
continent to its holistic and harmonious developmen

His concern with transdisciplinarity reflects thisry principle. In Africa, perhaps more than elsereh there
are no disciplines, there are only problems!

Professor Ki-Zerbo has produced many specializedimients systematically devoted to education, ssch a
Educate or perish (1990), but his thoughts on d@utaare to be seen in all his works, if not always
explicitly, always aptly. He thus reveals his sgghynsingle-minded representation of educationaadverse
‘phenomenon’ par excellence. For a deeper insigitb his thinking, it is worth taking a closer loat some

of his more influential works, such as History ofa& Africa (1978) and Other people’s mats (for an
endogenous development in Africa) (1992).

For example, it is in his famous book on the higtfirthe Black continent that we can grasp theificance
and importance of education as a means, a workimigoth theoretical and practical), rather tharaa end.

It is the vital link in the long process that stebyrovide the answer to the question that he csytai
considers most crucial: ‘How can one be born agdih@ question may sound absurd, and yet it beteays
certain nostalgia for the past; it is an existénjaestion about the causes of the present situatiathe
continent that was once the cradle of humarityt is now lagging behind for want of science htedogy
and knowledge.

Although Ki-Zerbo believes that African unity ispaaount in relation to education and training, beks
more readily to intellectuals than to politiciamsastablish an ‘autonomous, creative and progredsixican
neo-civilization’, the only one capable of buildiagmomentum for development. He has faithfully held
this conviction in addition to the other conditicios development, derived primarily from the vasid of
knowledge. Of the three types of ‘diversion’ which denounces as impediments to African renewal and
must be avoided—'sterile diversion towards thstpéeconomic diversion’ and ‘technocratic diggm'—

the first is the one to be avoided as a matteriofipy.

Each of these ‘diversions’ should elicit a specifitellectual reaction: combating and overcominige‘t
museographical complex’ about the past (which atgsin physically recording the past instead of
communing with it as a source of inspiration andsgildly seeing it as a problem to be understood and

2 Ki-Zerbo. 1992, pp. 22—24. In particular p. 23h&Tfact is that the first scientific techniques vbrought to the world from the
African cradle, and continued to be until the nmifiea during which Egypt was the teacher of Greewkthe entire Mediterranean
Basin.’
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solved); remaining attentive to ‘the non-alignedople, the custodians of ‘genuine culture’, a aeltwhich
ought not be piously admired, but, on the contrampuld be thought out, rationally analysed, ew#itized
before it becomes the generator of the new Africalture. The latter will be neither the ‘culture ofir
ancestors’ nor the one that is attempting to imgtssgf on us without our consent and sometimesnaga
our will®. This shows just how significant a role, indeedvheeavy an historical responsibility, Ki-Zerbo
expects the African intelligentsia to have in edigzain Africa.

By ‘education’, Ki-Zerbo does not mean only Weststyle school education, but also traditionaladion
that has produced so many intellectuals, scholagssaientists (Ki-Zerbo, 1978, p. 642). Schooliag,its
own, does not meet all of a person’s educationablseindeed far from it! It is merely one of sale
opportunities; while being certainly the best ofigad, it does not follow that it is the best ogpaity—
this is especially true for Africa. He nonethelefien refers to school and university education seidntific
research in his ongoing reflections on the cond#i@f development in Africa. In this regard, on doo
argumentative and moral grounds he attacks cemaimAfrican schools of thought and intellectualatth
still today, persist in denying the urgent needdoithe merits of developing African university edtion.
Instead they place emphasis on basic educatiorelententary technical (especially agricultural) extion,
on the debatable pretext that Africa is too podsustain universities and that it is basically agjturar.

Effective universal basic education is still a pityp for a number of African States, given the leshool
enrolment rate. And literacy instruction is still pmessing development issue, considering the sihte
illiteracy affecting so many adults, especially time countryside. But, left to themselves, withobe t
stimulating contribution of the universities andestific research that would ensure the necesdaifis Sn
emphasis and adjustments, basic education anddjténstruction will reach an impasse and be ddited,
eventually causing the disaffection and turning yawé learners and their families. To be effectiveda
efficient, they must undergo the necessary chaimgasructure, functioning, content and aims in orte
achieve the cultural and psychological emancipatmh their beneficiaries and meet their social
expectations. As we shall later show in more detéiiZerbo has done a great deal in this field adl,w
especially in Burkina Faso.

In the meantime, we shall merely point out that drrusts to the intellectuals, i.e. academics and
researchers, a special task, the task of beingeteadf a spiritual migration without uprooting’o the
accomplished through the medium of education tiey have received and impart. It will be achiefiest

of all through ‘Africanization’ of curricula and ¢h implementation of a method of teaching that feitus
primarily on cultivating a ‘new spirit’, a  spirief observation conducive to creation by unleasttime
imagination and the healthy curiosity of childré@uch a method perforce involves the introductién
African languages

The allusion to the limits of traditional Africamecation, including the veneration of memory andessive
introversion, is obvious here, as is the denuraiatf contemporary education, which is provided catm
exclusively in French and strongly resists the okeational languages. In fact, it is now recogdizkat,
although having had its virtues, precolonial ediocats inadequate to cope with the sheer range and
astonishing mobility of the knowledge and referenteat must be assimilated and the requirements of
contemporary science and culture. The oral modeasimunication (the only one used in traditional
education) cultivates memorization, but it is leffective than the written word in fostering iifitience and
sustained reflection.

Here again, universities must play the ‘leading@tdhrough science and technology they must, aputher
things, strive to link classical education to p@wutducation on the basis of systematic acknowlaegé of
the real needs and aspirations of the masses andluirements of the contemporary world. Itis® dheir
responsibility to usher in the new culture th&tida now needs, one that demands sublimationeptst.

311t is no longer so much a question of extollirggritude but of acting. It is not a question of lnaming a lost paradise because there
is no lost paradise. It is not a question of cragrabout our pain or of celebrating our pasteslibut of transforming our own
collective self in order to there find reasons fape.’ Ki-Zerbo, 1978, p. 643.

4 Ki-Zerbo alludes directly to certain internatioiiratitutions (World Bank and IMF) and certain arthlike Guy Belloncle, the author
of Education in Black AfricgBelloncle, 1984).

% According to Ki-Zerbo, French should increasinbylearnt ‘as a modern foreign language takingsthustratum of the African
languages into account’ (1978, p. 642).
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On account of all these theoretical principles, feel that Ki-Zerbo’s contribution to the theoreti@nd
practical emancipation of education can be aptiyreed up by the following two equivalent bywords:
‘self-made’, as opposed to ‘turnkey’, developmam &ndogenous development’.

Practical significance and implications of Ki-Zerlig standpoint

In terms of meaning, these bywords are expresslmatsencapsulate what has become a real obsession f
Ki-Zerbo, namely, the absolute primacy of educatiod the equally imperative need for self-reliarieey
recur like a leitmotif in the work of this Africamtellectual who, proud of his origins and awaretloé
mission to be accomplished for his country, is deegoncerned about the careful handling neededhie
present to ‘process’ the past in order to prefmréhe future.

While, as we believe, the first byword has beerigahtly explained, some attention must be giterthe
second, if only to remove a measure of ambiguityngwpartly to the way in which the epithet ‘endoges’
could be interpreted. First, ‘endogenous’ does metn ‘autarky’ or turning inward, or unilateral and
obsessive reference to the past or to the ‘traditioway of life. Rather, it implies self-asserti@s a
preliminary to any dealings with others.

The limitations of the ‘hand-out’ or ‘turnkey facyo policy and its harmfulness to Africa’s developnt are
sufficiently obvious. For a long time and all totiem, others have thought for Africa and in itsasl,
confining it to a position of being perpetually tier age’; sometimes it has been even considacegable
of knowing what it wants. The assumption is thabgle can be made happy ‘behind their backs’, withou
their participation or even having their viewstdined to. Ki-Zerbo refuses to accept for Africa dime
Africans ‘the artificial limbs that make it unnesaesy for us to use our own legs’ (Ki-Zerbo, 1992ivp. Of
course he does not object to international adl@ioperation among peoples; ‘contemporary izailon’

is also the civilization of a world seen as a globdlage with its necessary and ever-growing
interdependence. Nonetheless everyone must addsthae to the edifice and have their say withiakt of
being over-ridden and subjected to the dictatesfefv.

The kind of ‘endogenous development’ referred teheeans self-development achieved through relsear
training and practical action and a rejection dafditke imitation, misplaced nostalgia and isolatiem. All
these are the pitfalls of tendencies still to benfib among many African leaders (politicians or sieci-
makers and intellectuals alike): the easy but dieependency to copy or mimic what happens elseghe
the tendency to lament the past, those misnameatl‘gtd days’; the tendency to seek in vain ‘theidsn
path to development’ by isolating Africa ideolodlgadrom the general movement of an epoch to whigh
necessity it belongs; and, lastly, the tendencgxjpect benefit from the fruits of human labourt tage in
fact the accomplishments of some more than otdesommon African saying quoted by Ki-Zerbo tells us
that ‘to sleep on other people’s mats is like siegmn the ground’. Even if, as Saint-Exupéry wosiéy/,
being human entails being proud of the victoriestokr people, still, one must be aware of havakgh part

in the struggle. And this is exactly what Ki-Zerlbecommends for Africa: ‘endogenous development’
implies and requires that it should shoulder itspomsibilities and bear them freely, while making i
contribution to the construction of humanity.

The fact is that on many battlefronts Africa hasrbeonspicuous by its absence, or has only apgearder
cover, preferring to be under the wing of a foregguntry. The excuses given in the past to jgtifs
shortcoming are hardly admissible today. In pritecifsfrica  now has the indispensable prerequisitssded
for responsible, specific participation in develaph international sovereignty and the technicadl an
intellectual skills. We say ‘in  principle’, hower; because our potential still remains all to@wfin the
virtual realm of possibilities without managirgtake hold in reality. Here again, research ancld@ment
and university education will certainly be necegsarhe mere fact that 85% of research on Africa is
conducted outside Africa shows that this continemut off from itself and above all from its grmatter’
(Ki-Zerbo, 1992).

The African brain-drain, the extraneousness of aiede in relation to the realities and concerns tef t
continent, and the paucity of the resources alezt#d science are clearly among the structuralesaakthe
tardy and flawed development of African countri€ee Balkanization of African universities, a reg¢abte
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manifestation of the Balkanization of the entirentbment, further compounds the situation. It iseamty
necessary, if not vital, to include universitiescarp the preserves of national sovereignty. Unfately,
most higher education establishments and scientfiearch centres are still financially dependéfirse
still, their policies are out of alignment with theriorities. No one has had the courage to aghéstand
denounce the present system better than Ki-Zerlgen Enore importantly, he is one of the few African
intellectuals who have not only noted this painfatt but have also thrown themselves into action. |
addition to the part he played in founding CAMES&yexal other facts attest to this commitment: fiastthe
conceptual level, through his constant referenaesself-made development’, ‘research-development’,
‘endogenous development’, ‘a ‘learning societyd ather such concepts, and then through his eskeadéint
and leadership of various educational and resezagtres.

Ki-Zerbo has not been content to criticize and lgdun intellectual speculation and facile theargihe has
also taken practical action on the ground.

Ki-Zerbo, an education practitioner in Africa

One may wonder whether in Ki-Zerbo’s case educatipnactice preceded educational theory or theratt
inspired the former. The question is far from gttatus and the answer is by no means obvious. &&av
teacher in one form or another at various levalsuhout his working career, but all teachers diobecome
educational theoreticians or philosophers like ntKélegel, Abdou Moumouni, Pierre Erny, Guy Bellenc
or others. On the other hand, many educationabtétecians’ have never been famous teachers oratoisc
for example Rousseau; others again, like Kanefimed themselves to just a few thoughts on thélera

in their novels. As far as the African continent@cerned, Ki-Zerbo is one of those intellectwett® have
successfully combined theory and practice and Haen committed to putting their philosophical and
political ideas and convictions into practice rigasly and consistently.

Although Ki-Zerbo has never been Burkina Faso’sistén of education, his presence, implicit in some
instances and explicit in others, in the deternmmabf education policy has been constant. Fangde, we
strongly suspect that he was the author of, and niogortantly the brain behind, the first genureéorm of
the country’s education system in 1970, afterititenclusive experiment with rural education (1982);

in fact, the general lines of emphasis of the9lBform reappeared nearly verbatim in the famadudys
that he directed for UNESCO-UNICEF entitled Edaaar perish. The key ideas are the same: integl
comprehensive education encompassing all levelssigbasecondary and university education);
democratization of education; linkage between etiicaand training; narrowing the gaps betweemlrur
and urban dwellers through and in education; estaibkent and leadership of a ‘learning societyl aacial
integration of the school; enhancement of Africafiuwe and action to overcome an inferiority comple
through the adoption of national languages and sitipe interpretation of African history; educatidor
democracy and for the defence of human rights; Idpweent of technical education, vocational trainargl
scientific research; and unity of the continente tmain gateway being education against African
disintegration.

Ki-Zerbo has remained faithful to his convictioegarding education and puts them into practiége nkbst
fundamental credo seems to be that ‘we do not dpyele develop ourselves’. His training as adniah as
much as the history of his race, his continent, duantry, and indeed his own personal history hale
played a part in this. That same conviction led hinfound the Centre d'études pour le développement
Africain (CEDA— Centre for African Developmentugiies) in Ouagadougou in 1980. CEDA, run by
Burkinabé and African intellectuals, was set upaaforum for debate on a number of themes linked to
development issues. This body, which he leads withng researchers in various disciplines, aims to
become, through its research-action approach,wsffos cultural renewal in Burkina Faso.

In addition to his work with this centre, ProfesstrZerbo continues to play a leading role in natib
intellectual life by giving numerous lectures atigas venues, whenever his wisdom and competeree ar
required. A pilgrim to the end, he attends mosicd&in meetings, where he is graced, to his legitnpaide,
with the honorific title of ‘doyen’, a symbol of cegnition rich with connotations in Africa.

At the continental level, he helped to found Bentre de recherche pour le développement endogéne
(CRDE—Research Centre for Endogenous Developmehifh is based in Dakar and significantly has as
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its motto ‘we do not develop, we develop ourselvdsboking beyond this motto, which in itself emiegia
whole philosophy of struggle and life, this NG@tablished on an inter-African and interdisciplinbasis,
could stand as the tangible expression of Ki-Zesbogh level of commitment and his life-long seafoh
meaning. This is revealed in the founding pringpdé CRDE: ‘Research is an integral part of develept,

as one of the components of the right to developraad also as a structural stage in all positivange.
Without endogenous research, there is no endogetevslopment. There is no progress, even material
progress, without theoretical reflection, withostemce and awareness of practic8RDE’s mission is to
break with a practice, a pattern that has unfotaipdecome the norm for African organizationswinich
speeches, declarations of intent and easy adousaiccupy the centre. The aim here is to appiitien
contradictions, issues, risks and present likelshobnon-development in all fields; to bring update, by
means of practical studies, the dynamics of therma and external reasons why Africa is ailing, in
particular by analysing the linkages between th&tre Centre’s statutes proclaim that it is necessary
contribute to the building of a society that is tb@t positive contemporary version of Africannesd an
positive African version of ‘contemporary civididion’. And Ki-Zerbo adds: ‘We thereby wish to peigate

in self-development through research, training prgattical action’ (Ki-Zerbo, 1992).

What words could sum up better the intellectualrapph and devoted commitment of a man whose
profound optimism is equalled only by his faithtive future of the African continent? The futurdl wither
require education or it will not exist.

Conclusion

Professor Ki-Zerbo's philosophy of education is, itsynature, a set of principles and professionfaith.
Although his bold analyses specify conditions taeg certainly realistic and achievable, they stiime
within the province of theory—a practical theoryt la theory nonetheless. What will be its fate? Nbat
the necessary components of education in Africa lmeen defined, we ask about its future. Whennte

to actual implementation, one vital factor hastgetome into play. It should have been confronteceahe
debates and research by intellectuals such as tatlsel upon by CRDE and CEDA had been completed. |
is the political factor. The time has not yet comfeen, short of having ‘philosophers’ in power, geople in
power are ‘philosophers’.

The difficulties that the philosopher Ki-Zerbo haxscountered and still encounters on the nationktiqad
scene seem to give cause for some pessimism. Hig fmiccessively called the National Liberation
Movement, the Progressive Union of Upper Volta findlly the Party for Democracy and Progress), \itih
heartland in the small intellectual bourgeoisiegbwiously finding it difficult to elicit a respoesamong the
people at large, even though, under the banneisgsrinciple of ‘critical realism’, Ki-Zerbo has wer been
totally absent from the national political sceneifaille, 1970, p. 203).

Furthermore, the continent’s political independerome of the necessary conditions for thoroughgoin
reforms in all fields, especially that of humana@ses training and the free  definition of opsidior
endogenous development—is still an unresolved jssues democracy.

But ‘the struggle goes on’, as Ki-Zerbo likes tpeat at the end of each of his political statementish
constantly renewed strength, we must persist ireatipg the truth. Imperceptibly it makes headway,
irrespective of obstacles. It will gradually make imark on education in Africa. Undeniable achiegata
have been made here and there and there is a gremiareness, even among political decision-malkdrs,
the inescapable need for ‘new African educatiorie Toad ahead will certainly be a long one butdtisr
room for hope: one day, ‘Utopia’ might becomelitga
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